Enjoy

Achieve

Teaching
and
Learning
Policy
2022-2023

Review
2018
Respect

‘to give each and everyone a chance’

1

Herrick Primary School – Our Vision
Our Vision is of an equitable and inclusive education that is
underpinned by the essence of ‘Every Child Matters’, which to all at
Herrick means:
TO GIVE EACH AND EVERYONE A CHANCE
Our educational values are based on the richness and diversity of the
school’s communities and the significant partnership that school,
parents and carers have in ensuring pupils’ well-being, improving their
achievement and personal development.
Our educational values are:
 provide enjoyable learning experiences through an innovative and relevant

curriculum
 collectively support all children to achieve their full potential
 to respect and celebrate cultural diversity
 access and address the needs of children, parents/carers, staff and

community
 nurture children to become confident and responsible citizens of the 21st Century

or,

as in the words of our children

 deliver fun and exciting lessons for everyone
 Enjoy, Achieve and Respect
 Be Herrick
 What do I know? What do I remember?
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1. Purpose and Aims
Any attempt to raise standards in our School must be focused on the
classroom. Continued and sustained improvement is dependent upon
improving the quality of teaching and learning that is taking place on a daily
basis.
Across our School the expectation is that all pupils are provided with high
quality learning experiences that lead to consistently high levels of pupil
achievement.
We as a Teaching Team, through research and analysis – particularly with the
evidence provided by John Hattie (in Visible Learning For Teachers, 2011)
recognize that; “There is no recipe, no professional set of worksheets, no new

teaching method, and no band aid remedy.”

It is a way of thinking: “My role, as teacher, is to evaluate the effect I have on
my students. It is to ‘know thy impact’, it is to understand this impact, and it is
to act on this knowing and understanding.”
We, the teachers of Herrick, will:

1.

maximize our influence on learning

2.

be directive, caring, and actively and passionately engaged

3.

develop knowledge and understanding our subjects

4.

provide meaningful and appropriate feedback

5.

assess, what is to be learned, how children are getting along and what next!

6.

develop deep learning; not only to impart knowledge and ideas but to enable
students to construct and apply knowledge and ideas
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What skills help a child prepare for the future?
Metacognition
Deep
Learning
Being
Herrick

Herrick
Character

Herrick
Learning
Attitudes

What does the Herrick Teacher do to ensure learners
strive to their highest?
Self Evaluates, Self Regulates and Engages in
Coaching and Mentoring to further develop skills
Assesses,
evaluates and
acts on it

Seeks learning
through the
eyes of the
students

Reflective and student of his/her own impact
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Herrick Lessons-non negotiables
The Herrick teachers
know thy impact
Sees learning through the eyes of the learner
Reflective
Adapts
Effectively assesses
Provides effective feedback
Evaluative
Takes risks and provides opportunities for risk
taking in the classroom.
Challenges
Provides opportunities for deep learning
Develops strategies
Develops meta-cognitve skills

The Herrick Children
Strive to their highest
Face their challenges
Are willing to take a risk
Self assess /monitor
Curiosity-Ask questions and be
involved
Challenge-Stretch myself
Self-Confident-Believe in my own
ability
Independent—In charge of my
own learning
Investigate-Problem solve

Learning
or Learning
Environment
Supportive peers
and teachers
Engaging
lessons
Safe & nurturing
environment
Lessons are
stimulating
Error is
welcomed and
fostered
Respect for all

Questions children are able to answer about
their learning.
Assessment
for
Learning

Challenge

Learning
Objectives
& Success
Criteria
Feedback &
Self
Assessment

Teacher uses prior knowledge and responds to the
learners’ needs
Knows how to assess and when to intervene and when
to move on
Demonstrates use of appropriate strategies to maximize
learning
Adapts and reshapes a lesson if necessary
Thought provoking questions should allow for the
children to think and apply their previously gained
knowledge.
Taking Risks- children should be given choice and
encouraged to make decisions about their learning to
develop ownership of heir learning.
Problem Solving- the process of finding solutions to
difficult or complex issues.
Deep Learning- all children are given the opportunity to
apply once they have gained relevant knowledge.
Child friendly LO & SC shared with children at the
appropriate time.
Tasks have a clear purpose and are understood by the
children (reason).
The process needed to understand/perform tasks is clear
(doing).
Children can self-evaluate during the task
Children can self- assess at the end of the task

Where am I going? How am I going? Where to next?

Constructive feedback and next steps- children are clear
about what they did well and how they can improve or
make it better
Herrick
Learning
Attitudes

Build, develop and foster the learning attitudes at every
opportunity.

What do you now know that you didn’t before?
What are you learning?

What skills were you asked to use?
Can you think how would you use what you
have learned?
Can you prove it works or that it makes sense?

What were you learning about?
What were you asked to do? Why?
How does that task help you learn?

Do you know what you did well? Do you know
how to improve? In, the lesson - did you know
what to do next?
How did you track/monitor/know/assess your
own learning/progress?
How do you know if you have been successful?
Did you have to make any decisions on your
own? What were they?
Did you have a go at something different?
How did you feel about what you were asked to
do?
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The Herrick Curriculum
Children experience a purposeful curriculum which aims to enable them to develop a deep
understanding of concepts and where appropriate, apply knowledge and skills across all subjects.
EYFS Development Matters Curriculum is used to plan for Nursery and Foundation Stage.
English
Reading, Writing, Spelling,
Handwriting & Oracy are further
developed through each unit of work.
There is progression within a year
group and across year groups to
ensure children experience a range of
appropriate texts and have the
opportunity to write various text types.
The Sequence of Writing in Literacy
ensures children read, develop ideas,
practise writing through short bursts,
orally rehearse and experience role play, speaking and listening and drama.
Reading - refer to the Reading Policy
The Reading approach is based on the
Scarborough Reading Rope recommended by
the Education Endowment Fund research. The
Think Aloud approach is an effective strategy
used
in
lessons
to
further
develop
metacognition.

Mathematics - refer to the Maths policy
The WhiteRose Maths units of work are
used to help create sessions. Opportunities
are provided for deep learning, problem
solving and risk taking in Mathematics.
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Foundation Subjects - refer to the Policy
What is our Intent?
Our intent is the curriculum we have worked on
collaboratively across the school to ensure our pupils’
cultural capital is developed and specific skills are taught to
best prepare them for life as citizens of the 21st century. The
knowledge part of our intent takes into account our pupils
backgrounds, experiences and location.

How do we implement our intent?
The Sequence of Learning ensures the content is structured
into steps. Individuals can teach 2/3 steps as part of one
session or teach each step individually using the B.A.D skills.
Key Vocabulary must be taught, understood and used.
How do we assess the impact?
From our curriculum, we have created subject
builders. Knowledge children must gain and
know by the end of each phase. Through our
Subject Builders assessment, we are able to
assess whether children have met the standard
of knowledge expected and required at age
appropriate level.

All children are given the opportunity to develop and achieve. All children are expected to
complete the same task. However, teachers can differentiate and provide support through
appropriate questioning and resources.
Our Objectives:
 design to focus on WHAT is taught and not how
 planning identifies; ‘must know’ and ‘be able to’
 build on prior knowledge
 provide greater clarity and opportunities to assess
We will do this through our teaching – Deep Learning:

Recall, Learn, Apply, Justify.

Children apply previous or new learning and use their opinions to justify or provoke further
exploration of the learning objective. We go beyond the surface level as children must prove
why/how they got there.
8

Protocol for improving the quality of Teaching & Learning
At Herrick Primary School, there is an expectation that all teachers will be aspiring and developing
their practice to become outstanding. Nevertheless, the Protocol for improving the quality of

teaching and learning-

There is an ongoing Coaching Cycle based on the GROW (goal, reality, options, will) model.
This requires those involved to set a goal, discuss the reality of how to achieve it, outline the
options around how it could be achieved and then agree the actions that will be used.
Coaching
Walks
Coaching
Walks
carried out
frequently
by more
than one
member of
CLT
Planning is
monitored
by SLT
Interviews
are carried
out with
children by
CLT
Termly
scrutiny of
books by
CLT

Remote
Learning

Termly Coaching
Teachers released
once each term (after
SLT have carried out a
Coaching Walk) for a
Coaching session.
Coach will help
Coachee set short
term goal/s- linked to
an aspect of the 5 Non
Negotiables.
CPD/Coaching Partner
will be provided
inbetween coaching
sessions.
These short term goals
will be assessed by SLT
during formal
coaching walks and
goal/s will be
reviewed in next
coaching session.

Outcome

Duration

If goal has been achieved, a new Termly
goal will be discussed and agreed
with teacher and the coaching
cycle will continue.
If goal has not been
achieved/semi-achieved coaching
and mentoring support is offered
and the goal can be reviewed
before the end of term. Coaching
cycle will continue.
If short term goal is not achieved
over 2 terms with internal
provision, external CPD will be
provided after 1:1 with Head
Teacher. Coaching cycle will
continue.
If individual is performing
consistently low in more 3/4
aspects, they will be informed.
If teacher disagrees with
outcome, Head Teacher will carry
out 1 agreed formal observation
and 1 random observation within
a 2 week period. If within the
range of good and goal has been
demonstrated, coaching cycle will
resume.

Impact
Teachers
reflect on
practice
through
coaching
and further
develop
skills
through
short term
achievable
and
measurable
goals.

Teachers have the
option to invite coach
and/or share examples Refer to long term support
of planning/Working
strategy for limited development.
Books that
demonstrates goal in
action.
In a possible remote learning situation, planning would be viewed weekly by SLT
and followed by a coaching session in a similar format. Teacher is required to
comply with Remote Learning Policy.
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Assessment for learning

Challenge

Learning and Success
Criteria Building Blocks

Feedback and Selfassessment

Herrick Learning Attitude /
Herrick Character/ Being Herrick

Prior knowledge: limited
emphasis on prior
knowledge and teacher
does not respond to the
learners’ needs
Intervene: ineffective
assessment and therefore
intervention did not support
learning
Strategies: chosen
strategies do not support
learning
Adapts: continues with
lesson when
misconceptions are evident

Thought provoking questions: Questions
are too often inappropriate for the learning
needs of the children
Taking Risks: safe lesson with limited
progress due heavy constraints placed on
learning
Problem Solving: teacher continually tells
children information without any opportunity
for problem solving
Deep Learning: no evidence of children;
explaining concepts, hypothesizing,
investigating or proving/justifying their
theories/answers

shared: clear friendly
learning and hierarchal
building blocks are not
shared or understood
reason: children do not
know why they are doing
what they are doing
doing : children unclear of
what to do

Self-evaluate: limited selfevaluation during task with
no impact on overall
learning
Self-assess: children
unaware of progress made
at the end of lesson
Feedback: no feedback
provided either prior or
during lesson – therefore
very little understanding of
they did well and what they
need to do next

Build: children learning varies, as the
culture of the class has not effectively
embedded Herrick Learning attitudes
Model: the teacher models some of
the learning attitudes – using terms
from the Herrick Character and refers
to ‘being Herrick’, although this may
be inconsistent
Positive praise: Praise, when used,
sounds forced into statements or
declarations and therefore having
little influence on children’s thinking
towards learning – praise often
focusses on outcome rather than
learning attitudes

Prior knowledge: some
emphasis on prior
knowledge but not
meaningful to support
learning and therefore
response to the learners’
needs is not effective
Intervene: assessment
evident but not used to
support effective
intervention
Strategies: relevant
strategies but taught with
little understanding
Adapts: recognised
misconceptions but unable
to adapt lesson

Thought provoking questions: Some level
of differentiation is built into questioning,
both in terms of the question type and the
pupil asked it
Taking Risks: attempted to allow children to
be independent but ineffectively managed
Problem Solving: limited evidence of
children having to discover for themselves
Deep Learning: children not supported
effectively in explaining concepts,
hypothesizing, investigating or
proving/justifying their theories/answers

shared: friendly learning
and hierarchal building
blocks are shared but not
understood
reason: children not fully
aware of why they are
doing what they are doing
doing : children struggle
with task as limited
understanding of what to do

Self-evaluate: some
emphasis on self-evaluation
during task with little
impact on overall learning
Self-assess: misconceptions
remain due to in-effective
self-assessment
Feedback: little feedback
provided either prior or
during lesson - therefore
very little understanding of
they did well and what they
need to do next

Build: most children learn well and
are proactive in their learning. Off
task behaviour is addressed through
questions/statement related to either
Herrick Character or Learning
Attitudes
Model: the teacher models some of
the learning attitudes – using terms
from the Herrick Character and refers
to ‘being Herrick’
Positive praise: Praise is used, but
needs to be used seamlessly into
statements or declarations and
therefore will have greater influence
on children’s thinking towards
learning
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Prior knowledge: good
use of prior knowledge and
teacher responds to the
learners’ needs
Intervene: good use of
assessment as it informs
next steps in learning
effectively
Strategies: effective
strategies taught in a
manner that supports
understanding
Adapts: recognised
misconceptions and
adapted lesson
Prior knowledge: effective
use of prior knowledge
which has significant
impact on addressing the
learners’ needs
Intervene: effective use of
assessment that supports
the necessary
intervention/or not to move
learning forward
Strategies: effective
strategies which are
manipulated and applied
accordingly
Adapts: recognised
misconceptions and
reshaped lesson based on
effective AfL

Thought provoking questions: Knowledge
of the pupil’s current understanding and
attainment influences the questions – these
questions are appropriately targeted and help
to clarify misconceptions
Taking Risks: execution of plan and
knowledge of children allow for them to be
able to choose and make decisions
Problem Solving: children offered
opportunities to find solutions to relevant and
appropriate problems
Deep Learning: clear evidence of children
explaining concepts, hypothesizing,
investigating or proving/justifying their
theories/answers
Thought provoking questions: children are
made to think and apply their previously
gained knowledge and questions help to
clarify misconceptions which are embraced
as learning opportunities
Taking Risks: effective planning and
knowledge of children’s attainment and next
steps supports children being able to make
decisions about their learning developing
ownership of their learning
Problem Solving: children effectively guided
through effective teaching in solving complex
problems without teacher resorting to giving
the answer
Deep Learning: teachers build learning so
children have necessary knowledge and skills
to explain concepts, hypothesize, investigate
or prove/justify their theories/answers

shared: good and
meaningful learning and
hierarchal building blocks
are shared and understood
(continually linked to
purpose of lesson)
reason: good understanding
of children knowing why
they are doing what they are
doing
doing : clear on the process
and therefore able to
perform task

shared: clear meaningful
learning and hierarchal
building blocks are shared
and understood that
supports the path and
direction of learning to an
effective outcome
reason: children clearly
know why they are doing
what they are doing and
link this to their learning
doing : teacher effectively
conveyed learning and
building blocks (ensuring
understanding through
assessment) and children
proceeded to perform tasks

Self-evaluate: good use of
self-evaluation during task
which impacted on overall
learning throughout the
lesson
Self-assess: good
awareness of progress and
improvement made at the
end of lesson
Feedback: good feedback
provided prior and during
the lesson - therefore good
understanding of they did
well and what they need to
do next
Self-evaluate: evidence of
self-evaluation showed a
high level of independent
learning and improvement
throughout the lesson
Self-assess: children
identify and correct
misconceptions providing
some form of evidence on
how they have progressed
or improved
Feedback: effective
feedback provided both
prior and during the lesson therefore a high level of
understanding of what they
did well and what they need
to do next

Build: children are motivated to learn
and are given some degree of
independence in their learning due to
positive learning attitudes
Model: the teacher models good
learning attitudes – using terms from
the Herrick Character and refers to
‘being Herrick’
Positive praise: : Praise is used
seamlessly into statements or
declarations and therefore having a
good impact on children’s thinking
towards learning

Build: children are highly motivated
and demonstrate positive learning
attitudes as a clear understanding of
the expectations have been
established
Model: the teacher personifies the
qualities we endeavour to develop
amongst all our children; learning
attitudes, using terms from the
Herrick Character and refers to ‘being
Herrick’
Positive praise: Praise is used
seamlessly into statements or
declarations and therefore children in
return demonstrate a high levels of
the different learning attitudes and
Herrick Character (you hear it in their
conversations)
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How is Individual Progress and Overall Performance Measured?
A Triangulation of the 3 key aspects of Teaching & Learning will be regularly
monitored to support the Head Teacher form an overall judgement of individual
performance and accountability.

Further Development
of Teaching Practice

Planning in
accordance with the
school policies
Marking in
accordance with the
school policies

How is it Assessed?
Formal Coaching
Walks

How Often?
Coaching-Termly
Cycle

CPD-Evidence
recorded from Video
and Learning Logs
that demonstrates
improvement or
progress
Planning

CPD-weekly

Scrutiny of Books

Weekly
CLT

Fortnightly
SLT

Data is not used to assess performance or accountability.
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Consistent use of our Behaviour Policy
Clear management signals are formulated by the class and the teacher to minimise the time
spent on behaviour management and maximise the time spent on learning. However, all our
staff must consistently follow:
•

Raise hand: To stop the class and get everyone’s attention, the raising of the hand is
used. This is non- verbal . The expectation for pupils is that once they see the signal
they finish the sentence they are writing or saying, raise their hand, remain quiet and
look at the speaker (with magnet eyes!)

•

Herrick Character/ Core Values: To refer to aspects of the HC, when learning is
impacted upon, for example; are you making the right choice/s? be a never giver
upper! Can you ENJOY learning if…….., Is that showing RESPECT? With effort you
ACHIEVE!
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9. Attitudes and Behaviour

Learning Attitudes
If my work rate in class is to a high standard, I will make good progress and be
awarded positive points.
How to get my learning
attitude
back on track:

If my learning attitude in class is stopping me from giving my best, the
following will happen:
Pupil Action

LA1

 My work within a lesson is not
completed to a high standard

 Teacher will discuss this with
me
 Help given if needed
 Warning given

 Listen carefully to the help given
 Apologise if needed
 Get back on task and focus on
completing the work before the
end of the lesson

 My work within the lesson
remains incomplete or below
standard at the end of the
lesson

 Teacher will ask me to complete
or redo the work at home


 Apologise
 Ask for help if I still do not
understand the task
 Complete work to the highest
standard at home and hand it in
next lesson

 Work is not completed work
from the last lesson
 My lack of effort has resulted
in me underachieving on an
assessment
 Receive two S1 in a subject
per half term

 Teacher will discuss this with
me
 Parents will be contacted
 Additional materials given to
redo or complete work at home







(in a single
lesson)

LA2
(in a single
lesson)

LA3

Restorative Action
from the child

Teacher Action

Apologise
Discuss with teacher
Discuss with parents
Ask teacher for help if required
Complete the work and hand in
next lesson

School Action

LA4

LA5

 Within my lessons I continue
to produce little or poor quality
work
 My progress is below
expectation at a progress
check

 AA will phone my parents
 I will be put on report
 A support pack will be provided
to be completed at home or in
intervention group

 Discuss with parents
 Complete my report
 Complete the study support
pack at home or after school in
Study Support sessions I have
been booked into

 My work continues to be very
poor and I fail my report

 Meeting in school with parents
 A support plan will be written

 Attend meeting with parents
 Attend all recovery plan
sessions and complete recovery
pack to a high standard
 Complete report card to the
highest standard
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Behaviours to promote and embed
(nursery and reception)
Recognisition
of Herrick
Character&
Learning
Attitudes

Positive
behaviour/
Learning
attitudes

Herrick Character
Integrity – maker of right
choices
Resilient – never giver upper

Learning Attitudes
British Values
Investigate
Democracy
Challenge
Mutual respect
Curiosity
and tolerance
Independent
Individual liberty
Self -confident
The rule of law

Actions taken to support
behaviour
-Stickers in passports
-Stars
-learning attitude award
-Phone Home Friday

Empathy - helper of others
Citizen – member of
community
Sanctions for Nursery/
Reception
S1- Verbal
warning

S2- Change
of working
station

S3- Child
works with an
adult

S4- Send child
to Phase
leader

Behaviours
thatofare
relevant for
Courage
– finder
unknown
sanctions

If a child is not:

Showing respect to the
environment


Showing respect to equipment
that they are playing with



Sharing/ turn taking



Using kind words



Working collaboratively

Supporting children to reflect

Sanctions to be taken

Teacher always explains the
expectations and the reason of
S1.
Teacher ensures that the child
is clear why they have
received S1 and what is
expected

Teacher records in to
behaviour book what
sanction is given and
why

If the child continues the behaviour
above, teacher talks to the child and
discuss the expectations and asks the
child to choose another working station.
A continuation of poor behaviour
behaviour and upsets other children
around them, teacher talks to the child
and moves the child to be moved to
teacher’s choice of working station
(consider the child’s interest and
learning).
3 (5XS1) = S2
If the child finds it hard to improve their
attitude then the teacher will ask the
child to work with an adult for 10- 15
minutes. During this time, the
practitioner should encourage the child
to reflect on their behaviour and how
they could improve it.

Are they making the right
choices?

If a child goes S1 to S4 twice during one
day, the child should be sent to a Phase
leader.

Teacher should send the child straight to a Phase leader
and record the incident onto CPOMS. Parents need to be
informed at the end of the day or before if necessary.
Child’s disruptive behaviour becomes repetitive teachers
should consider to refer the child to SENCO and look for
external agencies support and guidance.

Also if a child hurts their peers or
teachers deliberately; if they put their life
or their peers’ life in danger and not
show understanding of consequences.

Are they able to work
independently?

Teacher records in to behaviour book what sanction is
given and why - After 15 minutes if the child wants to
choose another activity, they would be able to work
independently again.
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Behaviours to promote and embed
(KS1 and 2)
Herrick Character
Integrity – maker of
right choices
Resilient – never giver
upper
Empathy - helper of
others
Citizen – member of
community

Learning
Attitudes
Investigate
Challenge
Curiosity
Independent
Self -confident

British Values
Democracy
Mutual respect
and tolerance
Individual
liberty
The rule of law

Behaviours that are relevant for sanctions

S1

Courage – finder of
unknown
Showing disrespect through talking over someone (not
recognising or valuing others through speaking rudely – low
level name calling)
Movement or actions that disrupt the working environment
of others (continued disturbance – leading to learning for all
being affected)
Deliberately ignoring teacher instructions without valid
explanation (refusing to work, demonstrating insolence,
purposely spoiling the work/efforts of individuals or groups)
Forgetting learning materials, such as PE kit, musical
instruments, homework etc. (continually disregarding
reminders/notes home and demonstrating an attitude of ‘I
don’t care’)

S2

Being absent from class without gaining permission (placing
oneself or others in harm’s way – actions impacting on
members of the class and the teacher – collecting coats and
bags/ equipment outside of the class/lunchboxes etc.)
Choosing to waste learning time through inappropriate
choices (wasteful use of resources, damaging equipment or
property-small items, actions which reflect poor decision
making)
Use of inappropriate language/behaviour that is perceived
as hurtful or disrespectful to others (low level incidents such
as; talking back, body language, sulking etc.)
Not taking responsibility for learning resources (irresponsible
behaviour leading to damage of iPad, PE equipment etc. )
3 sets of (5 X S1) = S2

3

An accumulation of 4 sets of 5Yellow sanctions(S1) leads to
S3(Red)
An accumulation of 3 Amber sanctions(S2) leads to S3(Red)

4 – Urgent action
needed

An accumulation of 2 Red sanctions(S3) leads toS4(Black)











Racism
Unwanted physical contact
Swearing/threatening behaviour
Extremist language/behaviours
Cyberbullying
Homophobic language
Violence
Vandalism

Actions taken to support
behaviour
-Stickers
-Stars / dojo points
-learning attitude award
-Phone Home Friday

Supporting children to reflect

Sanctions to be taken

Are they showing
respect/empathy for others?

-Speak with the child and
reinforce positive behaviours and
expectations of the classroom or
playground
-All linked to Herrick Character
and Learning Attitudes
5 X S1 loses a break time- Parents
are informed by the class teacherPlayground conversation with
parents/guardians discussing
behaviour and concerns

Are they aware they are
preventing others from
learning? How are they
contributing to class/group
success (community)?
Are they demonstrating
courage?
Are they developing a good
learning attitude?

Teacher also informs Phase
Leader

Are they making the right
choices?

5 x S1 is recorded on CPOMS
Teacher to send the child straight
to a Phase leader

Are they able to work
independently?

-They need to catch up on missed
learning time. Once done so,
conversation linked to Herrick
Character and Learning Attitudes
First S2- loses a break time
Third set of (5XS1) = S2 or

Are they aware of mutual
respect and tolerance?

Are they aware of the ‘rule of
law’?

2 X S2-Loses a lunch time. P/L to
inform Asst. Head.
Parents receive a letter to inform
that their child has moved on to
the second stage of the behaviour
monitoring system.

Logged on CPOMS.
Sent to Headteacher/Asst. Head for -Referral to Behaviour Mentor Pastoral care is offered
Parents are invited into school to meet with the Headteacher / Asst.
Head.
Persistent behaviours that are deemed to be of this level will result in
being placed on a 2 week Phase Behaviour Monitoring Report –
During Monitoring Card weeks , Child will miss break and lunch time
at first week.
Logged on CPOMS.
After Behaviour Monitoring card, the cycle starts again ( From the first
stage)
-Sent to Headteacher
-Parents are invited into school and child will be put on 2 week Head
teacher’s Behaviour Monitoring Report at the discretion of the CLTDuring Monitoring Card weeks, Child will miss break and lunch time
at first week.
-Logged on CPOMS
( if child receives 3 monitoring cards- SENCO ad class teacher will fill a
concern form and look for external agencies support such as SEMHS)
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Teaching and Learning Glossary
Sessions-a period devoted to learning. Lessons may vary in length.
Challenge- Learners need to expect difficult tasks to be difficult. Children should be
encouraged to face their challenges and strive to the highest.
Assessment for learning-is the process of seeking and interpreting evidence for use by
learners and their teachers to decide where the learners are in their learning, where they
need to go and how best to get there.
Feedback is provided on a learner’s performance of a task which is used as a basis for
improvement.
Learning Objectives-are brief statements that describe what students will be expected to
learn by the end of school year, course, unit or lesson, project.
Success Criteria-are the standards by which the learning will be judged at the end to
decide whether or not it has been successful in the eyes of the learners and teachers.
Self-Assessment- assessment or evaluation of oneself or one's actions, attitudes, or
performance.
Cognitive skills-Cognition is the umbrella term for your learning skills—your ability to
process information, reason, remember, and relate. You are taught something, some new
information.
Metacognitive skills-thinking about thinking! Metacognition refers to higher order thinking
which involves active control over the cognitive processes engaged in learning. Activities
such as planning how to approach a given learning task, monitoring comprehension, and
evaluating progress toward the completion of a task are metacognitive in nature.
Conceptual understanding- the successful student understands ideas, and has the ability
to transfer their knowledge into new situations and apply it to new contexts.
Taking Risks- children should be given choice and encouraged to make decisions about
their learning to develop ownership of their learning.
Problem Solving- the process of finding solutions to difficult or complex ideas
Strategies-teaching strategies refer to methods used to help students learn the desired
course contents and be able to develop achievable goals in the future. Teaching strategies
identify the different available learning methods to enable them to develop the right
strategy to deal with the target group identified
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